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Introduction 

Children who attend Haughton School have moderate learning difficulties and complex needs. This 

means that they will be attaining at levels below age-related expectations. Their levels when they 

join us would be expected to be at least 2 years below that of their mainstream peers and they 

require a highly differentiated curriculum and specialist teaching approaches in order to develop 

their skills.  

Children are assessed across levels which range from Engagement ( E), through the pre-Key Stage 

Standards (PKS) and on to the Age Related Expectations (ARE). Due to their complex learning needs, 

Haughton may be assessed as attaining a level which relates to an ARE below their chronological age 

(for example a child in year 4 may be assessed as working at a year 1 developing level). 

Depth of Understanding not Levels 

Previously we have relied on P-Scale and National Curriculum levels in order to monitor our 

children’s attainment and progress. The period of significant disruption and change of curriculum 

focus as a result of the pandemic provided us with the opportunity to re-assess how we judge 

attainment and to develop a more appropriate, informative and valuable approach. 

Like most schools we have moved away from judging a child’s progress in terms of increased levels 

of attainment and are focussing instead on increased depth of understanding.   

We use the iASEND assessment system as the foundation for monitoring, recording and evaluating 

the progress of our children from a shallow level of understanding through to a functional level. This 

allows us to continue to produce a summative progress report based on percentage increases in 

order to provide a broad evidence base at the end of each Key Stage. The difference is that the 

percentages do not relate to levels but to increased depth of knowledge within a particular strand 

(A,S, E or N).  More importantly it gives us detailed information on individual children throughout the 

year, allowing us to identify gaps in learning and strengths. This system also allows us to monitor and 

compare the progress of our children in relation to children in other special schools with similar 

needs.  

Our assessment structure continues to be supported by summative reading and phonics 

assessments using the Salford Reading Tests, Phonics Screening and Letters and Sounds.  

Target Setting 

We use the percentages set by iASEND (calculated using Dr Sue Fisher’s experience as a Headteacher 

of a special school) as a guideline for our target setting. Our target for each child is an increased 

depth of knowledge and understanding at whatever level they are working at. The target for each 

child is for them to increase their depth of understanding by the following percentages: 

A= 5% S=7% E=10% N=12%  

The level of expectation is based on the child’s level of need and is best explained as follows:  

For a child working at E (KS1), 100% would be the whole of KS1, which is 2 years. That means per 

year an expected child would be making approximately 50% a year. However, we know that children 

with SEND would be making much smaller steps. Haughton School target is for our children working 

within a Key Stage 1 level of understanding ( E) to achieve 20% increased depth across the key stage. 

A child working at a Pre-Key Stage level of understanding (S) is likely to have much more significant 



barriers than those working higher up the scale. This will mean their progress is more gradual than 

that of a child, who is working within KS1, the target for increased depth for these children is 

therefore lower at 14%. Likewise, a child working at an Engagement level (A) has a lower target 

(10%) for the same reasons.  

Targets for children at the end of Key Stage 1 are: 

A: 10%  S: 14%  E: 20% 

Targets for children at the end of Key Stage 2 (from their baseline at end of KS1) are: 

A: 20%  S: 28%  E: 40%  N: 48% 

When 70% of our children achieve their target (or better) we consider that good progress has been 

made in the development of their depth of understanding, when that figure rises to 90% or more we 

consider that this is outstanding. 

 

End of Key Stage Summative Information 

Key Stage 1 

There were 14 children who completed their Key Stage 1 education with us. By the end of the Key 

Stage, 8 of these children were working within strand S (PKS) and 6 were working within strand E 

(KS1). The chart below summarises the children’s achievements towards their targets from their 

given starting points. 

 

Key Stage 2 

There were 13 children who completed their Key Stage 2 education with us. By the end of the Key 

Stage, 3 of these children were working within strand S (PKS), 6 were working within strand E (KS1) 

and 4 were working within strand N (KS2). The chart below summarises the children’s achievements 

towards their targets from their given starting points. 



 

 

Key Percentages 

  
  

Speaking Listening Word Transcription Maths Science Computing 

KS1 KS2 KS1 KS2 KS1 KS2 KS1 KS2 KS1 KS2 KS1 KS2 KS1 KS2 

Working below 
target 

7 15 7 15 0 15 7 30 0 30 15 45 63 53 

Working at 
target 

93 85 93 85 100 85 93 70 100 70 85 55 36 47 

Working above 
target 

93 85 93 85 100 85 86 62 100 54 69 18 36 15 

 

What do the figures show? 

Overall, the children’s progress towards their targets is at least good in English and Mathematics and 

at Key Stage 1 appears outstanding. 

Children’s progress towards their targets in Science at Key Stage 1 is also good. At Key Stage 2 the 

overall target was not achieved. The overall target for Computing was not achieved this year. 

Whole School Reading 

All children are assessed using the Salford Reading Age assessment in May each year. The results 

show that: 

• Approximately 25% of children achieved a reading age which was at or above their 

chronological age 

• 38% of children achieved more than 12months progress in their reading age across the year. 

• Of the children who have begun to read 91% made measurable progress over the year. Eight 

children in this group did not make measurable progress in their reading scores but six of 

these children are already reading at their chronological age.  

• Thirty-four children (28%) are identified as having no reading score yet and are highlighted 

for targeted intervention in the next academic year. Seven of these children are classed as 

having more severe and complex needs and are included in the specialist classes, the 

remaining twenty-seven children will receive additional reading intervention work. 

 



Impact of the pandemic 

Like all schools we implemented a Recovery Curriculum throughout the academic year, with the 

focus being on English and Mathematics. We did not formally re-introduce Science until April 2021 

and will not be re-implementing Computing until September 2021, and this provides an explanation 

for the lower level of progress towards targets in these areas. The graph below shows the impact of 

the disruption to our children’s learning. 

 

As expected, average recorded progress for the academic year 2019-2020 was significantly lower 

than the previous year. This is evidence of the impact of the pandemic on school attendance and 

also difficulties in accurately assessing children who were not in school. Data supports our belief that 

our recovery curriculum was extremely effective in ensuring children regained progress in English 

and Maths. Positive progress in science is also recorded. The graph highlights a concern around the 

impact on progress in computing which data indicates has not yet recovered. 

Benchmarking 

 

When compared with children in other schools with a similar cognitive profile, Haughton children 

with mild to moderate cognitive difficulties attained higher levels in English and PSD. However, 

attainment was comparably lower for those children with a diagnosis of a severe learning difficulty. 



 

When compared with children in other schools with a similar cognitive profile, Haughton children 

with mild cognitive difficulties attained higher levels in Maths, whilst those with a moderate 

cognitive difficulty attained similar levels. Again, attainment was comparably lower for those 

children with a diagnosis of a severe learning difficulty. 

 

 

When compared with children in other schools with a similar cognitive profile, Haughton children 

have attained lower levels in science and computing.  

Conclusion 

Our children have coped exceptionally well with the challenges placed on them throughout the past 

18 months and have achieved what we would judge to be outstanding progress given the 

circumstances they have faced. Our remote learning offer, continued in school provision and 

Recovery Curriculum has worked well to ensure that the children have been able to maintain and 

increase their depth of understanding in core areas of learning. We are exceptionally proud of the 

resilience, bravery, and determination our children have shown despite the significant confusion and 

anxiety they have suffered. The staff have provided outstanding teaching in order to limit the impact 

on our children and the data indicates that this has been highly successful. 

Points for Development 

Moving forward into a full curriculum we will be focussing on the following: 

• Further training to increase teacher knowledge and skills in target setting for depth of 

understanding 

• Increased focus on Computing and Science and monitoring in this area in order to ensure the 

impact of the pandemic is reduced 

• Training for staff in specialist approaches to teaching children with more severe cognitive 

learning difficulties 



• Return to targeted intervention groups in reading and spelling 

• Further exploration on how to develop writing skills 

 

 

 

 

 

 

 

 

 


